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Promises and Perils of Technology

* Instructional technology brings with it both
promises and perils

* On the one hand, things can now be done that
were impossible before

* Video and satellite reception allow us to
provide learners with almost unlimited access
to Chinese culture

* Technology can enable both learners and
teachers to make more efficient use of time by
moving out of the classroom rote activities
such as drill that learners can do on their own
using technology, freeing up valuable in-class
time for more creative practice and correction



e Learners can learn where and (in case of
asynchronous online instruction) when
they wish and have the freedom to learn
at their own pace

e Learners around the world who for
economic or geographic reasons were not
able to take classes before are now able to

* With the present generation of students,
use of technology can also increase
motivation and stimulate interest in
learning (the “coolness factor”)



*On the other hand, the new educational technology
also brings with it potential problems

*In online environment, students easily become
distracted

*Therefore, it’s very important to engage them fully, so
they focus their attention on the learning at hand

*To this end, frequent breaks can be beneficial

*Other adjustments from in-person instruction may be
necessary (e.g., choral repetition doesn’t work so well
as individual repetition, address questions to individual
students rather than to the whole class — first ask
qguestion then call out student’s name, have students
stand away from screen when performing basic dialogs
so it’s more natural and so they don’t cheat, etc.)



*Some high school students when they didn’t know the
answer to a questlon pretended their computer had

problems! EBE AN [ EFZEMHIEER, R
BB [E !

*Online classes can increase the pressure on students
and cause screen fatlgue R P EEIS N E X IE D=
EEIFSEE- Y&l e

*To reduce screen fatigue, in addition to frequent
breaks, consider changing some classes from
synchronous to asynchronous mode, so students can
work on at their convenience & T/UZ’}‘ F =ik 0] L
(—)ZRKRER, (D) IB—F5 n% ERLS LREBED

L3R EEMBRRABRE, ERBERLUEEEN
T2 E

*Unless human nature changes, learning and using
language is basically a social activity BRIEANECEE, &

BIEEE  AES 22— =% ;EE




eLanguage involves human emotions and complex
interpersonal relationships, which are difficult to create
or simulate online 2§ =D B F. AE AN ZHRIFE
%, MEREHER L EEHRLEFES

*The past 2 years, many students all over the world
have taken only online classes, with the result that
many have become depressed and lonely &I fREE1E
SHRAFSELAR LR BRETEEE, DIFE
%, BREREE

*Students very much need to learn collaboratively with
their classmates on campus and encourage each other
2EEEFREERENMMMEIZ—E2E, 1
B X ¥, BEEE

*No technology can reproduce the relationship
between student and teacher or the relationships
among classmates {E{a] Fl &P A F IR AN 2 4 2
R R R ENV R A B2 A 2 [l Rl (R




Computers, software, and the Internet can all play
important roles in our instruction, but they are only
tools and do not by themselves constitute a curriculum

Eia. B, MR ERMPINA R EERR
2, HEMRFBIEITE, EFER—ERE

*According to an old Chinese saying, ‘If craftsmen want
to do a good job, they must first sharpen their tools” &
En IMEHS, WEAER

*We need to know When and how to use what kind of
educational technology F M E B 1 ERHZx, EEK
 FAEEHZTE

Computers are only one of many tools for foreign
language instruction BiS EHMIESZEEHNENHTZ
TEzZz—
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*To sum up, online instruction can greatly enrich
tradltlonal in-person instruction 28ANAREE . 4% FHY

05 A 5 0 T S T PO 2 T

o|f used appropriately, it can increase the efficiency
of instruction (and poss:bly save some money) ﬁ[l7<

M RE fE SRR (WETRER ) —El 77
HIFCE: )

*Computers can assist and augment instructors but
cannot replace them & A B 0] LLE B Em{E #&
BB

|ldeally, online instruction should not and cannot
completely replace in-person instruction 4§ _FHYZ4

A A B E S 2R T H AV
|ldeally, it would onIy supplement in-person

instruction & R A R E T HHEE T




Two Key Points About Technology

O THAEHFPLIEMGHME, ERRERZEANHE
W, MR NRHERS .

Instructional technology can be very valuable but we must
always keep our pedagogical goals foremost in mind and
realize that technology is only the medium. It should be the
pedagogical goals that drive the technology, not the other
way around.

@ EEREHZFBINHFENE, BERBREREH
BhRATEBIBFE B br, 28X A ] PAibRH e 7 Hif ma
FNE

We must first decide our pedagogical goals and the
instructional content; after those goals have been set, we
can consider how technology may facilitate attaining them.




Should We Require Students to

Handwrite Characters from Memory?

* In recent years more and more US programs allow
students to do all character wrltlng digitally E_J_nq:

2 EXBANZ R EZBNE —RXFRMHESFZ2E
7T Edﬂ(ﬁﬁﬁljklg%
* But based on my experience, if students can

nandwrite characters, they’re much more likely to
ceep the constltuent parts of characters stralght B4R

BAAMEER SEETHETANNINE. R
= ﬁﬁr%%ﬂ&%#%%’%
 Knowing how to handwrite characters is useful in

dlspn U|sh|n§ look-alike characters € F E;ZFHB)
MR Rl EEBIFE MBS EF T K RRRKEKXERXRK ]

* Requiring learners to handwrite characters at the
beginning stage is not only for the sake of wrltmg but
also for the sake of reading ZBEEFEEFIRZE
J%Tiiéﬁiﬁﬁbmmﬁ,?hnﬁ%%




* The younger generation of Chinese native
speakers’ ability to handwrite characters is

g[aduallidlmmlshmg_"-?«—ﬁE|’]|: Y EF:E
FEEFHEDUFHZRIEEL T

* This was demonstrated in a small-scale survey
| undertook while Ilvmg in Nanjing in 2014-16

ﬁ{immﬁﬁll\iﬁﬁﬁﬁn"’ﬂfTA” “HREE”
ﬁﬁin

. The fact is the majority of native speakers
nowadays writes Pinyin or Zhuym and reads

characters EB?%J: ET:Ej( WP X HEAS
M EEBEEEE R Eﬁﬁﬁnﬁﬂ’]j’_mé%




* Has the death knell sounded for Chinese
characters? EFH“KiE" EEERBMET ?

* Vietnam and Korea formerly used characters but
now basically no longer do #% . FERE|{EHIFHIEF
BIRAEARAELEFHT

* |t’s impossible to predict the future, but it’s possible
that in 150 years, the average Chinese will write in
Pinyin or a similar alphabet and only graduate
students of Chinese literature learn characters & 2

IR SR, 151'5‘1%150:-1%: — I ANBNZE
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Coordinating In-Class Learning With
Out-of-Class Learning

Language learning includes different learning activities, some
in class with an instructor and others learners can do on own.

It turns out many activities don’t require an instructor but can
effectively be undertaken by learners working independently
with printed materials, audio, video, computer software, and
online lessons.

Learning activities for speaking/listening training include
studying grammar and culture notes; drilling with audio,
video, and software; engaging in various communicative
activities

Learning activities for reading/writing include studying the
structure of characters, writing characters, prereading texts
(orally and silently), questions and discussion about reading

For most efficient learning, curriculum designers and
instructors should carefully consider for which learning
activities learners need an in-class or online instructor and
which ones learners can do on their own outside of class.



THE “ACT”/“FACT” APPROACH

* For the majority of adult language learners, the
most effective way to learn a language includes:
(1) large amounts of language practice and use
(=ACT); and (2) smaller amounts of analysis and
explanation about pronunciation, grammar,
society and culture (=FACT)

* ACT = communicative practice Ianguage

performance, & language use (8 S BI7E & F{E FF

 ACT is all in the target language (Chinese), never
in the learners’ native language (English), so
English is never used in ACT class



(the ACT/FACT approach, cont.)

* FACT = explaining how to use a language &%=
MefEFHA—EES
* FACT includes explanation about grammar,

pronunciation, society, culture, language
learning strategies, etc.

e At the beginning level, FACT must of necessity
be conducted in the learners’ native (or
common) language, though many examples
should be provided in the target language
(Chinese)

* At the intermediate and advanced levels, FACT
can increasingly be done in Chinese




The “Flipped Classroom” %512 =

Students PREPARE everything BEFORE CLASS, so class can
be used for ACT activities (practice USING Chinese).

Instructor never (or only rarely) presents new
information or explanation in class.

Curriculum designer or instructor should put FACT
content (information about pronunciation, grammar,
vocabulary, society, culture) in textbook, a hand-out, or
online.

Give students a daily schedule with detailed instructions
on what and how to prepare for each class and what will
be done in class each day.

Most students can read, study, and understand
FACT-type content by themselves, but they cannot do
ACT-type activities by themselves.

In class, instructor must be careful not to go beyond what
students have prepared (ZZHTANB] DLEEEEE: A= HE{f 1Y)
7

HED .




A More Flexible Approach to Learning

* Which kind of learning environment is most effective and
efficient for which kind of learning activity?

* Traditionally, a class meets with the same group of
students for a set number of days per week.

* A smarter approach might be to match the size of the
class to the particular learning activity, so for a given
student, there might be 1 class per week in a large group
of 50 students, 2 classes in medium-sized groups of 8 or
10 students, plus 1 or 2 weekly online 30-minute
tutorials.

* Listening, some reading, FACT, and testing could be done
in the large group; but conversation and discussion of the
reading would be done in the medium-sized group, with
intensive conversation in the online tutorial.

* In addition, there would be a large number of hours each
week of out-of-class learning activities done by learners
on their own using print media, audio, interactive



Online Individual Sessions

Assuming a 30-minute session, the first 25 minutes are
all in Chinese, using “Flipped Classroom” approach
(learner has prepared based on detailed schedule,
tutor doesn’t go beyond what’s been prepared)

Learner and tutor role-play Basic Conversation, which
learner performs from memory; then switch roles and
do again (but student stands up, away from device!)

Tutor asks learner questions on the Basic Conversation

Tutor and learner ask each other questions using the
new vocabulary, grammar, and functions of the lesson

Learner and tutor (or additional learners) engage in
various interactive communicative exercises with
guidance and correction from tutor



(online individual sessions, cont.)

For reading, tutor asks learner to read aloud selected
passages and asks questions based on passages
learner has prepared, making corrections as needed

If time remains, material introduced in earlier lessons
can be reviewed through question and answer
practice as well as discussion

Unlike first 25 min., the last 5 minutes is FACT

Either Chinese or English may be used; learner can
ask questions and tutor can offer comments or
explanations

Tutor should spend time talking with learner about
learning strategies and try to strengthen learner’s
motivation

It’s best not to introduce supplemental material; stick
with what is formally introduced in the course
materials



Curriculum Development

Curriculum developer and instructor both important
but learner must always be at center of enterprise

Curriculum typically includes various media: online
content but also textbooks, workbooks, instructor
handbooks, flashcards, audio recordings, video
recordings, computer software, websites

Since the most effective type of learning involves a
multisensory, multimodal process, a carefully
designed mix of learning modes and media is best
(multimodal content delivery, hybrid, blended,
portfolio approach)

Different modalities are desirable so as to meet the
needs of different learning styles among the learners



(more on curriculum development...)

Before developing a new curriculum, familiarize
yourself with materials already available

Avoid unnecessary duplication of efforts and
‘reinventing the wheel’

Adapting or supplementing existing materials to
make them more communicative is often preferable
to starting from scratch

It’s usually not a good idea to try to develop a
curriculum alone (curriculum should reflect multiple
backgrounds and perspectives)

ideal curriculum development team size is 2-4 people



(more on curriculum development...)

e Curriculum development team should be as diverse as
possible (native/non-native, different
Chinese-speaking societies, male/female, college/high
school)

e Atinception of project, team members should draw up
explicit principles and learning objectives

* First step in developing new curriculum is to form a
clear picture of intended users and their needs (age,

native language, level in Chinese, purpose, how many
hours per week, in China or overseas)

* Language is so complex and the personalities and
learning styles of learners and instructors so different
that no single approach or method can possibly meet
the needs of all learners at all times

* Audio-lingual, communicative, functional-notional,
proficiency-oriented, and grammar-translation
orientations all have valuable insights



(more on curriculum development...)

* What are the learning objectives? Is the training to
cover all 4 skills (speaking, listening, reading, writing)
or only 3 or only 2? Are proficiency goals for the
various skills the same or different?

* Since training time limited, be efficient: teach only
what’s needed; highest-frequency, most useful
material first

* Both selection (deciding what to teach and what not to
teach) and ordering (deciding when to teach what one
has decided to teach) are crucially important

 |f materials are for beginners, include a carefully
designed orientation to study of Chinese: overview of
Chin. lang., learning strategies, goals and objectives,
how curriculum and materials are to be used, etc.



(more on curriculum development...)

* Topical and situational content of the lessons
should be useful and practical, and as rich, varied,
and interesting as possible

* Material should be introduced that has the highest
and most immediate pay-off value possible

* Majority of the content should be about language,
society, and culture of Chinese-speaking societies,
but there should also be some content involving
learners’ home countries, since learners will at
times need to be able to discuss this with
Chinese-speaking interlocutors

* All the Chinese language presented should be as
natural and authentic as possible

e Authentic materials can motivate learners and

demonstrate how the language is really used,
., .,



(more on curriculum development...)

e At the beginning level, an excessive amount of
authentic materials can be counterproductive and
result in inefficient learning (given difficulty of Chinese,
systematic approach is called for most of the time)

Materials must be free of gender, racial, etc. biases

Materials should be age appropriate, so lessons for
high school students should not include dinner
banquets with heavy drinking

Material should not be overly humorous or overly sad
or tragic (learners typically wish to feel positive about
subject of their study)

Controversial political material need not necessarily be
avoided, since learners need practice in dealing with
this and it can encourage classroom discussion, but
curriculum developers must remain objective and
neutral (sometimes wise to include opposing
viewpoints)



(more on curriculum development...)

Material for long-term use should not be too closely
connected with current events, as will otherwise quickly
become out-of-date (for newspaper readers, one way to
avoid this is to include only articles of permanent
historical interest)

Assuming learners’ native language English, then at
beginning level all written explanation must be in that
language (if explanations well done, no or only little need
to use English in class or online tutorial sessions)

As learners’ levels rise, more explanation can be in
Chinese, but specialized terms still need to be translated

Linguistic features should be presented in step-by-step
progression from simple to more complex, with each new
step building on the one before it



(more on curriculum development...)

Spiraling presentation of material so that basics of a
grammar pattern are presented in one lesson and more
complex variations later

By dividing large tasks into a series of smaller ones,
learning becomes more manageable

New material in each lesson should be presented in
digestible amounts of approximately same length

At basic level, number of new grammar patterns,
vocabulary, and characters in each lesson should be
carefully controlled

Take into account the 3 modes of communication:
interpersonal (conversations, letters, email),

interpretative (listening to news report or reading
newspaper), presentational (oral reports, written essays)

To promote long-term retention, there needs to be
extensive review of new material presented (new
grammar, words, characters recycled periodically)



Need for Flexibility

* Since user needs vary widely, curriculum
developer should strive for maximum flexibility of
use and leave options open

* Provide more than the minimum amount of
material required and designate some drills and
exercises as optional, thereby empowering users
to decide what to take up and what to skip

* However, avoid excessive flexibility, which can
lead to negative results in the case of self-learners
or inexperienced instructors

* |t's wise to provide recommendations for how to
use materials with average, strong, and weaker
students, and to explain relative advantages and
disadvantages of various options provided



Heritage Learners

Since substantial percentage of learners in some
programs may be of Chinese heritage, their special
needs and interests should be taken into account

Information should be included on learning
strategies applicable to them (since many learned
“naturally,” they may not be aware of effective study
strategies)

Material on special pronunciation and grammar
challenges heritage learners face should be included
(retroflex sounds, in/ing, en/eng, . H 7=, etc.)

For some lessons, content might be chosen that is of
special interest to heritage learners
(Chinese-American history, etc.)



Language and Culture Content

Chin. and Eng. explanations must be accurate and clear

Many Chinese learners already feel under pressure; to
have to deal with errors and misprints can be frustrating
and cause them to lose faith in the program

For optimal learning, pedagogical materials should be
attractive and inviting but don’t overdo “bells & whistles’

Regarding teaching of culture, rather than adding a
separate English ‘culture capsule’ in each lesson as in
some textbooks, teach culture in Chinese as part of
representative dialogs and reading selections

At beginning level, behavioral culture should be main
type of culture taught (dialog: introductions, exchange of
name cards)

At intermediate level, informational culture can be
introduced (dialog or reading selection on geography)

At advanced level, achievement culture can be studied
and discussed (short story by Lu Xun)

4



Training in Speaking

At basic level, spoken and written skills most
efficiently learned from separate but related
materials

If learners need written skills, then by beginning of
intermediate level, reading and writing can catch up
with speaking and listening, so from that point on
the four skills may be integrated

At beginning and intermediate levels, spoken Chinese
best taught through speech samples consisting of
dialogs that learners listen to, drill, memorize, and
perform

Grammar, vocabulary, functions, and culture all
embedded in these dialogs

Most of the other oral learning activities — questions,
discussion, and other communicative exercises — are
based on the basic dialogs



(more on speaking...)

Basic dialogs should be contextualized
linguistically and culturally, with information
provided on the speakers, their location, ages,
positions, and relationship

Basic dia
lines) to

Basic dia

ogs should be short enough (6 to 14
pe easily memorizable and performable

ogs should involve 1 non-native and 1 (or

occasionally more than 1) native speaker

Both informal (chatting with roommates in dorm)
and formal situations (business meeting or dinner
banquet) should be included



Training in Listening Comprehension

Distinguish between two types of listening
comprehension: interactive listening (when you’re
participant in a conversation) and non-interactive
listening (when you’re overhearing others or a lecture,
news broadcast, film, TV show)

Interactive listening easier for non-natives (you can ask
for repetitions, confirm meanings, request speaker
speak more slowly, change topic to something you’re
better at, etc.)

In non-interactive listening listeners ordinarily have no
control over speech they hear

A special listening component should be provided
consisting of listening passages based on which
specific tasks are to be performed by learner as
homework



(more on listening comprehension...)

Listening passages should be realistic and authentic
(dialogs, monologs, weather reports, announcements,
commercials, etc.)

Tasks could include identifying the general topic of passage
or listening for specific information and answering
multiple-choice questions

At beginning level, most tasks should be accomplished in
English, so as to avoid problem of assessing mixed skills

Learners should be provided with feedback on their
performance.

Most listening comprehension passages should be based on
what learners have learned but there can be some that
exceed learners’ current level, since it’s important to give
students practice in dealing with unfamiliar material

Include different voices in listening passages — male,
female, older, younger (some with moderate regional
accents)



Reading

For basic level, include brief orientation to Chinese
writing system

Also information on effective learning strategies for
reading/writing

Reading should be carefully coordinated with speaking
but, at basic level, is most efficiently learned from
separate materials, since non-native learners can learn

spoken words much faster than they can learn the
characters used to write those words

By designing separate tracks for oral and written skills,
we can offer users maximum flexibility so they can
begin written skills at whichever point is appropriate or
not at all

At basic level, it’s best not to teach characters for
reading and writing until after the words they
represent have been learned for speaking and listening



(more on reading...)

Under this approach, when learners take up a new
character, they already know pronunciation, meaning,
and usage of word it represents, which considerably
lightens learning load

Distinguish between [13kiE koutouyu ‘spoken-style
Chinese’ (which can also be written down in characters)
and 3[f11E shumianyu ‘standard written Chinese’, which
is strongly influenced by Classical Chinese

To reduce learners’ learning loads and reinforce their
knowledge of spoken Chinese, reading and writing at
basic level should initially be taught through written
koutouyu, which can serve as a transitional writing
system leading toward eventual goal of reading authentic
Chinese texts in shumianyu

Even at basic level, we can introduce learners to common
examples of shumianyu such as dates or signs




(more on reading...)

This teaches learners some useful written language but
also sensitizes them to differences between spoken and
written register

To help learners develop reading fluency, a variety of
reading exercises should be provided including
sentences, dialogs, narratives, letters, emails, notices,
advertisements, etc.

Learners should be asked to read for meaning and
answer questions or perform other tasks based on
comprehension of material

Exercises in skimming and scanning for specific
information or discerning general meaning of passages
also important

Include detailed notes on aspects of written Chinese that
differ from spoken Chinese

Provide full information on structure of individual
characters including radical, phonetic, and etymology



(more on reading...)

Create exercises for sensitizing learners to structure of
characters and for differentiating similar-looking
characters

All reading texts should be in characters (not Pinyin),
since only characters can be considered authentic
Chinese writing system

Variety of type fonts and formats should be
represented in reading curriculum including printing,
handwriting, horizontal and vertical format

Ideal is to offer user option of both simplified and
traditional characters

Supplementary materials such as paper or digital
flashcards are desirable for practice in recognizing
individual characters and the polysyllabic words they
write



Writing
Provisions should be made to teach and allow learners

to practice the correct stroke direction and stroke
order of characters

Full proficiency in Chinese includes the ability to write
by hand

At same time, we need to keep in mind that writing
depends on the more basic skills of speaking, listening,
and reading

Moreover, writing is the hardest of the 4 skills to
master but the least useful for most non-native
learners

Instead of traditional essays, more practical topics
should be chosen (fill out common forms, write
thank-you notes, telephone messages, emails)

Writing exercises can be created based on reading
selections in reading curriculum (answer questions on
specific passages, etc.)



An example: Special features of the Basic

Mandarin Chinese series

@ 41y (Gl C) A GBSO MANErE, &S REM
A CE SR, W 2 2] AR SRR R E
This two—level series (titled Basic Spoken Chinese, Basic
Written Chinese, Intermediate Spoken Chinese, and
Intermediate Written Chinese) covers up to 2 years of
college instruction or 4 to b years of high school.

@ Vi) B EAEM G, DB LGRS 77T LLIA BIACTFLAME
AP “Hdim” pndE, A2 T35 EIBUS TLRAR V)
S—1+/R-1+7K~Fs

The proficiency goals in speaking and reading by
completion of the series are Intermediate—High according
to the American ACTFL Chinese Proficiency Guidelines,
which correlates with S—-1+/R-1+ on the U.S. government
ILR Language Skill Level Descriptions.



@ 0b 4 I A I S
PO I R,
IR .

Fach level has one textbook for speaking/listening and
another textbook for reading/writing, so learners can
take up the same lesson in spoken and written; or one
lesson in spoken and an earlier lesson in written, with a
gap of any desired duration; or they can study spoken
Chinese only.

@ CIRAHEERSRIM, BHmigdt F RERMBZ .

Fach textbook has an accompanying workbook with copious
supporting drills and exercises.

&, 1A E O R,
ST 5 5 DU R R 22, i 22

@ J0H A FISKDVD L /\BKCD, P 2504596 MR K 1460 1IN
WU 71252, —AZ AP CRHEA S 75 TIE. 2 En A
FHDVD_E B Ak iR BEEE ).

Included are 2 DVDs with interactive language learning
software featuring 96 videos that were filmed on
location, plus 8 CDs with over 60 hours of recordings
featuring over 100 native speakers. Learners can interact
with the speakers in the videos.



@ AN PR EAPEE KRG AT T EHRIN A, R T FEE
IR B85 o

Comprehensive introduction to pronunciation and the
Pinyin romanization system with many pronunciation drills
in the textbook and on the accompanying CDs.

@ a2 HVEVE R B B ARG R H 1
All the common beginning—to—intermediate level grammar
patterns, introduced in natural dialogs.

@ 1 SCHHE AR (RUE6EI26) , TS R
1H o

Dialogs are short (6 to 12 lines), so they can easily be
memorized and performed by learners.

@ 5L YIF L, XA L S & LB A, 4P
AR 5 N2, 3181

A substantially larger spoken vocabulary (total of 2, 318
words) than most other beginning—to—intermediate level
textbooks.



@ = -BELA TFABE M R SRR, N AR kRS, S
T B A, 1B, TP ERs S

Detailed explanations in English of Chinese sounds,
grammar, usage, culture, society, and effective learning

strategies.

@ KA — A SRR S —Ma 2 MR, BT LD
ANEHESHIES, HES S HE #M %V S

Chinese is presented as a language used in diverse
societies with multiple standards and usages, which
learners are expected to gradually learn.

@ A BIF AR BAA LI o (3E663R) , HBEE &L
(L3180« FE R38R BT GLR1IPRD L i (23
MR (FL2i)
Emphasis is on Beijing Mandarin (56 lessons), but lessons
are also included reflecting the diverse Chinese—speaking
societies of Taiwan (31 lessons), Hong Kong (3 lessons),
Macau (1 lesson), Singapore (2 lessons), and Malaysia (2
lessons).



@ T VI AHMECEL M, BIREFET IEMES. AEHh
A H AR Z M2k 2] B .

The speaking/listening workbooks include listening
comprehension exercises and role play exercises for
each lesson, as well as numerous other drills and
exercilses.

@ i 5 AR A I Pk B W A ) ARE] Y, BB
BRI TR, CAERE T ZiaENAE. BX
MRS, XK R R 1 5 213 a2 2] g
Characters in the written textbooks were chosen from
high—-frequency vocabulary in the spoken textbooks,
so when learners learn a new character, they already
know the pronunciation, meaning, and usage of the
new word, considerably lightening the learning load.



@ LS K [FEI /TR R AL, RGiA 4 1 823X
12, 6002 4N 15 .

The written textbooks systematically introduce 823
characters and over 2,600 words.

@ AR A AN IS, A 25 ST 5 2E I i e 2
L 1Y) FH IR S 2 R 1 3R]

Each lesson in the written textbooks introduces 6 new
characters and the words already learned in spoken
form that can be written with them.

© I NI LK R A, R
AR AR XS 255,

The structure and etymology of each new character are
explained in detail, with similar characters being
compared, contrasted, and practiced.



@ 5 H A KHE I TR SCHM AL, AR XD 5548 1 5
RGN

The system of phonetic components in Chinese
characters is exploited more than in most other
Chinese textbooks.

Q&%$¢m&%%ﬁfﬂ%%mﬁ$ﬁwﬂ%<mﬁ%
RIS, WHFEE, S E5 R,

Lessons include both printed and handwritten forms
of characters, as well as several different printed
font styles and font sizes.

® 155 7 3 1 15— VR B O S5 A 10 225
>, A EA)T OISR, & %&mﬁﬁﬁm
TEVETE BRI SCAL T R o

Fach lesson includes a large variety of reading
exercises 1n both simplified and traditional
characters including sentences, dialogs, reading

passages, reading supplements, and grammatical and
cultural notes.

I



Q*ﬁﬁiLﬁmﬁﬁfﬁﬁ BlEshRE. 2. TR, H
TR HREERMNFEHKE,

Some lessons include realia such as photographs of
street signs, name cards, paper money, schedules,
emall messages, and handwritten notes.

O i 5 AL A LR R, DS MBI
W ERPELR .

The reading/writing workbooks include character
writing practice sheets, flashcards, and a large
variety of writing exercises that learners can do in
simplified or traditional characters, or in both.

@ AU BAMUE SR RN IRE A, (HIEG BN, 11T
FEEAEZRE S ] FH M EH E AR 2 A FEIINFSLE T o

Though the new materials are suitable for
traditional classroom study, they were designed to
take into account the special needs of distance
learners and independent learners.
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Features related to distance learning
@ 5 ) 4T B R

Detailed notes in English on effective study strategies,
how to make best use of the audio and video, how to work
with tutors or mentors, grammar, pronunciation, word
usage, different registers, society, culture, etc.
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Since especially for distance learners and self-learners
motivation is crucially important, each spoken and
written lesson is by design quite short, so that learners
may gain a sense of achievement on completing a lesson,
rather than getting bogged down in never—ending lessons.
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A multitude of supporting materials including a
software program, videos, audio, student workbooks
with hundreds of listening comprehension exercises
(and tasks for students to do), etc.
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Hundreds of full-color photographs, illustrations,
maps, etc.
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A detailed guide for teachers, tutors, and mentors
1s available, including answers to the exercises.



(example of listening comprehension exercise; learners
work with audio only and don’t have access to text )
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(example of listening comprehension exercise answer
sheet, done at home and handed in as homework)

NAME DATE SCORE

Based on the recorded passage, circle the best response to each of the questions that
follows. You may listen to the passage as many times as needed.

QUESTIONS

1. What kind of films does the male speaker like to watch?
(A) Old black and white films

(B) Chinese films from the 1980s and 1990s

(C) Films with the actor Zhou Runfa

2. What proportion of the language in a Chinese film can the male speaker
understand?

(A) One-third
(B) One-half
(C) Two-thirds

3. How many Chinese films has the male speaker seen?
(A) About 30
(B) About 40
(C) About 50



(example of Notes in accompanying textbook)

2B. ACCENTED MANDARIN. The taxi driver in this Basic Conversation doesn’t
speak standard Mandarin; his Mandarin is influenced by his native language,
Taiwanese. For example, in line 2, instead of shuo he says su0; and in line 8,
instead of jiushiwukuai he says jiusiwukuai. The type of pronunciation you're
learning for your active use in this course is that of standard Mandarin, which
is based on the dialect of Beijing and is considered the Chinese national
language. While the majority of Chinese speakers throughout all of China can
understand standard Mandarin without any problem, speakers from areas
other than Beijing and environs frequently use non-standard,
dialect-influenced pronunciations in their Mandarin. In the speech of
non-standard Mandarin speakers there are fewer unstressed syllables and
there is less use of the (r) suffix. Other common features of non-standard
Mandarin include:

(a) Initials zh-, ch-, and sh- may lose the h to become z-, c-, and s- so that, for
example, zhu “pig” sounds like zU “rent,” chao “noisy” sounds like cao
“grass,” and shan “mountain” sounds like san “three.”

(b) Initial f- may change to hu- so that, for example, fan “cooked rice” sounds
like huan “change.”

(c) The distinction between initials |- and n- may be lost so that, for example,
lan “blue” and nan “difficult” sound the same.



(d) The distinction between finals -in and -ing and between finals —en and
-eng may be lost so that, for example, xin “letter” and xing “be surnamed”
sound the same, or so that déng “wait” sounds like dén.

(e) Tones may differ from standard Mandarin. In the dialect of Tianjin,
syllables which would be Tone 1 in standard Mandarin are pronounced like
Tone 3 and syllables which would be Tone 2 in standard Mandarin are
pronounced as Tone 1. Also, Mandarin spoken by speakers from Taiwan and
southern China has fewer neutral tones than when spoken by northerners.

The above doesn’t mean that you don’t need to learn standard Mandarin
tones; when native Chinese speakers use tones in a non-standard manner,
there is still a system to their speech, so standard speakers will subconsciously
make the proper adjustments and still understand them. If you, as a
non-native Chinese speaker, pronounce tones “any old way,” there will be no
system, and you're likely to be misunderstood.

You may be wondering how Chinese can communicate if all these
distinctions are lost and how you’ll ever get all this straight. The short answer
is that context usually makes the meaning clear. Be aware that non-standard
pronunciations exist, so that if in the local Chinese restaurant you hear
someone say WO si Céndu rén rather than WO shi Chéngdi rén “I’'m from
Chengdu,” you won’t be surprised and will get the gist. The important thing
for you to focus on now is learning how to speak and understand Mandarin
with standard pronunciation. As your Chinese language experience increases,
you’ll gradually get used to common accented Mandarin pronunciations.



Here are some more examples of the passive with bei, some of them with
and some without an agent: ...
Now note carefully the following:

(4) Traditionally, as in the examples above, the Chinese passive has been used
mostly in adversative or infelicitous senses (i.e., unhappy situations, such
as“be killed,” “be hurt,” “be hit,” “be stolen,” etc.) and such usage is still
common. However, due to the influence of Western languages, Chinese
grammar has changed, so that now the passive with béi is sometimes used
even for neutral or happy events. For example:

Shang xinggide wanhui, tamen yé béi yaoqingle.
“They were also invited to the evening party last week.”

This kind of usage is especially common in modern written style as in
newspapers and novels.

(5) ...

(6) ...

(7) Having now learned how to express the passive with bei, rang, and jiao,
you should be careful not to overuse it. As we pointed out earlier, Chinese
tends to use active voice much more commonly than passive. Moreover,
depending on the context, some verbs may be interpreted in a passive sense
without the need for any overt passive marking. That is, the direction of a
verb may be outward from the subject as actor, or inward toward the subject
as receiver of the action or goal. Study the following examples: ...



