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Why this topic?

Integration of Formal,
Informal, and Non -formal




Importance of technologies for
(online) learning in 2020s

We Live in Zoom Now

Zoom is where we work, go to school and party these days.

Michael C

Liu, S. (2020). Similarities and Differences between Teaching and
Learning of the Chinese Language Online and Onsite:
Opportunities and Challenges. Invited presentation given at the “A
Series of Zoom Presentations on Remote Chinese Teaching”,
organized by DolE Chinese Language & Exchange Programs, San
Francisco State University, May 29, 2020.



Importance of technologies for (online) learning in 2020s

Technology and Chinese Language Teaching
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Liu, S. (2021). Technology
and Chinese language
teaching since 1900. Invited
plenary speech given at the
11th International Conference
and Workshops on
Technology and Chinese
Language Teaching
(TCLT11), held by Yale
University, via. Zoom, May 28-
30, 2021.



Class Types

Instructional Face to Face (F2F) Hybrid Fully online
Mode onsite Blended
Example, Class typically Class meets 1-4 Class does
for a 5 credit- meets 5 hours hours per week in a NOT meet
hour college per week in a physical classroom, in a physical
class physical classroom other hours online classroom
|
l l Flipped learning
. i Asynchronous and/or
N_o F}n"ne element Sor_ne online elementg: | Synchronous (e.g.,
Limited tE}(-:hnOIOgy Online content (such as online workbook and online resources), using Zoom, Skype)
(e.g., email) LMS/CMS (e.g. Google Classroom, Blackboard, D2L, and
other tools: social networking, (e.g., Wechat,
Facebook), multimedia (e.g. Flipgrid, Padlet)

Online

element Technology Enhanced Partially Online
Continuum , >

0% 100%

Liu, S. (2020). Similarities and Differences between Teaching and Learning of the Chinese Language Online and
Onsite: Opportunities and Challenges. Invited presentation given at the “A Series of Zoom Presentations on Remote
Chinese Teaching”, organized by DolE Chinese Language & Exchange Programs, San Francisco State University, May
29, 2020.



Teaching the Chinese
Language Remotely

Global Cases and Perspectives

Edited by Shijuan Liu
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15 articles from 21 authors in 10 countries on 5 continents.

Four findings across the chapters:

(1) The transition from onsite to online was urgent but not found to
be too difficult.

(2) Despite some problems encountered, instructors and students
identified several benefits of the remote mode and indicated
overall satisfaction.

(3) While many instructors and students still like onsite instruction,
blended/hybrid instruction is gaining popularity, and fully online
is being more accepted.

(4) The ERT experience of instructors and students in 2020 is
found to have had a positive impact on their Chinese language
teaching and learning overall.

| Liu, S. (2022). An overview. In S. Liu (ed.). Teaching the Chinese

language remotely: Global cases and perspectives (pp.1-22). Palgrave
Macmillan, Springer Nature Switzerland.




Class Types

Instructional Face to Face (F2F) Hybrid
Mode onsite Blended
Example, Class typically Class meets 1-4
for a 5 credit- meets 5 hours hours per week in a
hour college per week ina physical classroom,
class physical classroom other hours online
\
l l Flipped learning

No online element Some online elements:

Limited technology Online content (such as online workbook and online resources),

(e.g., email) LMS/CMS (e.g. Google Classroom, Blackboard, D2L, and
other tools: social networking, (e.g., Wechat,
Facebook), multimedia (e.g. Fliparid, Padlet)

Online

element Technology Enhanced Partially Online
Continuum ,

Fully online

Class does
NOT meet
in a physical
classroom

Asynchronous and/or
Synchronous (e.g.,
using Zoom, Skype)

0%

100%

Students in one group, all online or onsite,
or all hybrid
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Teleconference
B -

Some students at
distance

Teacher at distance
(rare)

before 2020, the COVID-19 pandemic

Fall

2020



Distance Education Section

Complete this section only if adding Distance Education to an Existing Course. Please check to see if it has already been
approved before completing the form. If already approved - a new proposal DOES NOT NEED TO BE COMPLETED

Course Prefix/Number

Course Title

Type of Proposal* 0 Online
Online: a course where 80-100% of the o ITV
instructional time is online, generally in
asynchronous formats. 0 Zoom

o Multi-modal

ITV: a course linked via videoconferencing
technology to one or more sections at different
locations, at which the instructor may or may
not be teaching in person.

Zoom: a course delivered synchronously via
Zoom _technology to students in Zoom-enabled
classrooms or at individual locations.

Multi-Modal: a course that combines face-to-
face classroom instruction with synchronous
and/or asynchronous online technologies. The
student may participate using any of the
modalities through the semester, either by
choice or by assignment.
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FEAR Teach-in: Q&A on Teaching Modalities
November 18, 2021

Dr. Karen Rose Cercone
Provost's Associate
Academic Programs and
Planning
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Integration of , Informal, and Non-formal
Language Learning
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Liu, S. (2008, August). Web 2.0
and 5Cs: Opportunities modern

: CULTURES
. technologies bring to foreign
Virtual World @ language and learning in the
215 century. Presentation given

at the Second International
COMPARISO ONNECTION Symposium on Chinese
Regional Culture and
Language, Bloomington, IN.

Online Language
learning websites ideo Conferencing




The Handbook o i " “Il: . . .
Informal Language It is both thrilling and a bit disconcerting.

.. It is'tAFilling'because informal language
learning, especially within digital contexts,
represents the most significant advances in
foreign language education in at least a

: millennium, and one that is grounded In

Rando ilios Soso principles of democratization of knowledge.

WILEY Blackwell

It is disconcerting because, as only one of

: many areas of learning available out of schoal,
us/ThetHandbookrotinfo | it natentially threats the entire structure of
rmal+Language+Learning-

p-0781119472445 schooling and education around the world. *
Introduction 1 (p 11 )

Mark Dressman

https://www.wiley.com/en



https://www.wiley.com/en-us/The+Handbook+of+Informal+Language+Learning-p-9781119472445

Introduction 11

regrettably not all, learners has made it possible for nearly everyone with a desire or purpose
to acquire almost any new language, at their own pace and in ways that are responsive to
their needs and motivations.

At the same time, however, these chapters also shake one of the most enduring and basic
beliefs about language education to its foundation. I refer here to a belief so tacit, so integral
and fundamental to the infrastructure of language education today in nearly all its forms

that it has escaped serious challenge or interrogation for hundreds of years. This belief is,
simply, that learning a new language past childhood is a laborious, time-consuming, and
often impossible task for most people, and one that requires not only great effort but the tute-
lage of a speaker of that language who has the skill and knowledge to teach it to others
through systematic and sometimes unavoidably tedious processes.

The evidence of this Handbook upends this basic presumption about language acqui-
sition and suggests that the entire edifice of language education around the world today
could be in jeopardy. For example, what if the evidence of learners’ own experiences of
informal language learning and the research evidence begins to challenge traditional
beliefs about the difficulties of adolescent and adult language acquisition? What if these
challenges become increasingly public? And what if it begins to seem instead what some
learners and progressive teachers have suspected all along but never dared to suggest

openly: That in many cases formal language instruction actually may impede language
acquisition, so that the worst way to learn and become functional in a new language may
be in a classroom setting?




“Subjects that are considered ‘easy to assess,” like mathematics
Informal Language or foreign languages may soon not require coursework at all to

The Handbook: of

Learni . : e .
eaming receive course credit, as long as one can pass a test certifying

knowledge of facts. When exam-based certification program

replace process-based programs of instruction, some individuals

may be empowered; but longer term social, economic, and
educational consequences for society could be catastrophic. *

(p.11)

R A “Take the lessons of informal language learning seriously,
WILEY Blackvel not as a threat but as an invitation to rethink and revitalize

https://www.wiley.com/en- formal language education in some radical ways.

us/The+Handbook+of+Informal+La
nguage+Learning-p- “Only by “adding value” to formal instruction will it be

9781119472445 able to not simply survive but maintain its influence within
society in the coming century and millennium. * (read as
a starting point on that adventure). “ p.11-12

Introduction 1 Mark
Dressman
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The Handbook of
informal Language
Learning

Foelived f.!_r
Mark Dressman and
Randall William Sadler

WILEY Blackwell

30 Future Directions in
Informal Language
Learning

Robert Godwin-Jones

"To be effective, speech needs to be linguistically accurate,
but also pragmatically appropriate. How we use language
depends entirely on the context of the encounter, i.e. the
environment in which the conversation takes place, its
purpose, and our interlocutor. Crucial is our knowledge of and
relationship to the other person(s). This will determine the
language register used, forms of address, available
abbreviated speech patterns, the appropriateness of
code-switching or use of humor, etc. The smartest and fastest
computers are unlikely to have all the necessary information to
adjust speech output accordingly." (p.466).

“While automatic translation may become capable of
convincingly idiomatic renditions of sentences and even of
rendering connected discourse into the target language, that
ability is not likely to convey the totality of human speech.
Research in sociolinguistics, second language acquisition, and
iIntercultural communication have demonstrated the central
role of culture in communication." (p.465-466).



The Handbook of “Encouraging students in accessing online materials
:.'::m:é Language to move beyond stereotypes and the cultural
| mainstream (e.g. investigating refugee populations
or minority groups) can serve to open their eyes to
multicultural and multilingual realities, often
neglected in formal instruction in favor of presenting
23 0 monolithic national cultures. Moving language
Mark Brossman and instruction in this direction has the potential to build
intercultural competence and a sense of global

WILEY Blackwell

citizenship.” (p.467)

30 Future Directions in

Informal Language “ The hope is that students will become not just
Learning effective informal learners, but responsible world
Robert Godwin-Jones  gitizens as well, something increasingly needed in
all parts of the world today.” (p.467).



Informal
Learning

Resources,
Research,
Practices
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TESOL Quarterly
Vol. 10, No. 2
June 1976

Formal and Infomml Linguistic Environments in
Language Acquisition and Language Learning

Stephen D. Krashen

While some studies indicate that adults can efficiently utilize informal
linguistic environments for second language acquisition, other studies
suggest that the classroom is of greater benefit. This conflict is resolved
in three ways. Evidence is presented to support the hypothesis that in-
formal and formal environments contribute to different aspects of second
language competence, the former affecting acquired competence and the
latter affecting learned competence. Second, a distinction must be made
between informal environments in which active language use occurs regu-
larly and those in which language use is irregular. Finally, data is pre-
sented that suggests that the classroom can be used simultaneously as a
formal and informal linguistic environment, a result that is consistent
with reports of success with language teaching systems that emphasize
active language use.




TABLE 3
Linguistic Environments Relevant to Second Language Proficiency in Adults

In the Classroom

Outside the Classroom

“intake”
informal formal
(language “intake” “exposure” (self-
use) formal informal informal study)
Acquisition * *
Learning * *

1n

iIfferent ways: An intensive intake informal environment can provide

both the adult and child with the necessary input for the operation of the
language acquisition device. The classroom can contribute in two ways: As a
formal linguistic environment, providing rule isolation and feedback for the
development of the monitor, and, to the extent language use is emphasized,
simultaneously as a source of primary linguistic data for language acquisition.

P.167

Krashen, S. (1976). Formal and Informal Linguistic Environments in Language Acquisition and
Language Learning. TESOL Quarterly, 10(2), 157-168



Informal and formal approaches to communicative

language teaching
Rod Ellis

ELT Journal, Volume 36, Issue 2, January Pages 73-81,
https://doi.org/10.1093/elt/36.2.73

Published: 01 January 1982 Article history v

¢¢ Cite M Permissions «$ Share v

Abstract

The main purpose of this article is to give some clarity to the use of the term
‘communicative’ in describing approaches to foreign or second language

D' Anglejan, A. @ Language learning
in and out of classrooms.

In Richards, J. (Ed.), Understanding second
and foreign language learning: Issues and
approaches (pp. 218-36). Rowley, MA:
Newbury House

d'Anglejan, Alison; Tucker, G. R.{1970
The St. Lambert Program of Home-School

Language Switch. McGill Univ., Montreal . In
Newsletter of the Council of Childhood Education,
Autumn 1970

teaching. It is suggested that a distinction be drawn between ‘informal’
communicative approaches which promote second language ‘acquisition’, and

‘formal’ communicative approaches which promote ‘learning’. This distinction

between ‘acquisation’ and ‘learning’, which is taken from the work of Stephen

Krashen, is carefully explained and the conditions for achieving both in the

onsidered. In addition it is suggested that there is a need actively to

teach pupils how to make use of conscious ‘learnt’ knowledge in order to

‘monitor’ their performance in a second language appropriately.

A description of a bilingual education program at the
elementary school level spanning five years since its
inception is presented in this report. The home-school
language switch from English to French made by control
and experimental classes involved total immersion in the
French-taught curriculum.
https://files.eric.ed.gov/fulltext/ED040631.pdf

Attitude: “neither exclusively English nor French--who
possesses a sensitivity and a positive outlook toward both
of Canada's major ethnolinguistic groups.”

Language: “The Experimental children have acquired
French language skills far beyond the level which they
would have attained through traditional second language
teaching methods--and at no cost to their English language
ability.



https://files.eric.ed.gov/fulltext/ED040631.pdf

THE LANGUAGE LEARNING JOURNAL
https://doi.org/10.1080/09571736.2020.1811370

g Routledge

Taylor & Francis Group

17 Sep 2020

l m Check for updates

Learning the Chinese language on a non-traditional path: a case study

Shijuan Liu

Department of Foreign Languages, Indiana University of Pennsylvania, Indiana, PA, USA
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Motivation

Former second language learning experience

The path of Frank’s Chinese
language learning can be
summarized as seven stages:

(1) Before coming to China;

(2) Self-study of Chinese alone for
about one month;

(3) Studied Chinese in a local
university part-time for nearly
four semesters;

(4) Studied Chinese with friends in a
rented apartment for six months;

(5) Went to Beijing for new
experience with his Chinese
girlfriend who later became his
wife;

(6) Used Chinese intensively at
work as the Director of Studies
at a local language school;

(7) Taught Chinese as a foreign
language while pursuing a
master’s degree in the United
States.



Formal learning Informal learning

"Formal learning is like
riding a bus: the driver

decides where the bus o

is going; the ”Informal Ieagmng is
passengers are along like' ndmg'a bike: the
for the ride.” rider chooses tﬁw"‘ (i

Jay Cross destination, the speeid;, i
and the route.” i Y
Jay Cr’ﬂ!—_s.s

http://theelearningcoach.com/elearning2-0/informal-learning-an-interview-with-jay-cross/ informal
Learning: An Interview With Jay Cross

https:/lwww.slideshare.net/janehart/gmuslides/49 , Jane Hart, 2012.



http://theelearningcoach.com/elearning2-0/informal-learning-an-interview-with-jay-cross/
https://www.slideshare.net/janehart/gmuslides/49

Formal Informal
Learning Learning



http://prenda.co/2015/05/why-libraries/informal-learning-1024x697/

Informal Learning: Rediscovering the Natural Pathways That Inspire Innovation
and Performance (1st Edition)

by Jay Cross (2007)

https://www.amazon.com/gp/product/0787981699?ie=UTF8&tag=theelearningc-20&linkCode=as2&camp=1789&creative=390957 &creativeASIN=0787981699

- | Research showed that more than
.......... 80% of the way people learn their

Corporate Learnin jobs.
mformall P :

The rise of social networks fostered
Iea rnl n the growth of SOETANIEARRING, which
is generally informal. Smartphones

INNOVATION art 'p;“”;hp“ﬁn%g Formal Informal  enabled people to learn on the go,
Learning  but this learning, too, was generally

Learning
informal and on demand.

However, organizations invest most
of their spend on Learning and
Development on formal learning...
“It was an emperor’s new clothes
moment”

https://elearningindustry.com/rise-of-informal-learning

Spending  Learning
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https://www.amazon.com/gp/product/0787981699?ie=UTF8&tag=theelearningc-20&linkCode=as2&camp=1789&creative=390957&creativeASIN=0787981699
https://elearningindustry.com/rise-of-informal-learning
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Formal learning Informal learning Non-formal learning

« “is always organised and * “is never organised, has | * Intermediate concept; Mid-
structured, and has no set objective in terms way between the first two.
learning objectives.” of learning outcomes » Flexibility between.

 From the learner’s and * “rather organised and can
standpoint, it is always  is never intentional from have learning objectives.”
intentional: i.e. the learner’s the learner’s standpoint. | * may occur at the initiative of
explicit objective is to gain « Often it is referred to as the individual but also
knowledge, skills and/or learning by experience happens as a by-product of
competences.” or just as experience.” more organised activities.

https://www.oecd.org/education/skills-beyond-school/recognitionofnon-formalandinformallearning-home.htm (2010)

“People are constantly learning everywhere and at all times.” “For people outside the initial education and
training system, adults in particular, it is very likely that this learning, taking place at home, at the workplace or
elsewhere, is a lot more important, relevant and significant than the kind of learning that occurs in formal settings.”

EE N1

“The recognition of non-formal and informal learning is an important means for making the ‘lifelong learning for all’
agenda a reality for all“. “realise its full potential for making visible the human capital people already have. “for
“reshaping learning to better match the needs of the 21st century knowledge economies and open societies.”



https://www.oecd.org/education/skills-beyond-school/recognitionofnon-formalandinformallearning-home.htm

https://link.springer.com/chapter/10.1007/978-981-15-4276-3 9
Cha H., So HJ. (2020) Integration of Formal, Non-formal and Informal Learning Through MOOCs.

In: Burgos D. (eds) Radical Solutions and Open Science. Lecture Notes in Educational Technology. Springer, Singapore.

Formal learning Informal learning Non-formal learning
Formal Learning: Informal Learning: Non-formal Learning:
learning that occurs in an learning that results from daily | | learning which is embedded
organized structured activities related to work, in planned activities not
environment and is explicitly family, or leisure. It is not explicitly designated as
designated as learning in terms | | organized or structured in learning in terms of learning
of learning objectives, time, || termg of learning objectives, objectives, time, or learning
or learning support. time, or learning support. support.

This chapter aims to discuss how MOOCs have been integrated into higher education contexts to blend formal,
non-formal and informal learning experiences.

An integration framework suggested in this chapter is based on two factors, namely credit recognition and online
learning that lead to three types of MOOC-integrated learning experiences: Type I—formal MOOC learning,
Type II—formal blended MOOC learning, and Type IIl—non-formal/informal MOOC learning. Based

on this framework, we mainly illustrate three integration approaches, namely
blended learning, flipped learning, and non-formal/informal learning experiences, with relevant research studies.


https://link.springer.com/chapter/10.1007/978-981-15-4276-3_9

https://link.springer.com/chapter/10.1007/978-981-15-4276-3 9
Cha H., So HJ. (2020) Integration of Formal, Non-formal and Informal Learning Through MOOCs. In:

Burgos D. (eds) Radical Solutions and Open Science. Lecture Notes in Educational Technology. Springer, Singapore.

Credit No Credit
TYPE |
Fully Online Formal MOOC learning
No F2F
TYPE 1l
Non-formal/lnformal MOOC learning
TYPE Il
_ _ Formal blended MOOC learning
Partially Online - Blended learning
F2F - Flipped learning



https://link.springer.com/chapter/10.1007/978-981-15-4276-3_9

https://link.springer.com/chapter/10.1007/978-981-15-4276-3 9

Cha H., So HJ. (2020) Integration of Formal, Non-formal and Informal Learning Through MOOCs. In: Burgos D.
(eds) Radical Solutions and Open Science. Lecture Notes in Educational Technology. Springer, Singapore.

Pre-class activities

In-class activities

Reading

Quick recap of
crucial concepts

After-class activities

MOOCs: watching
videos, answering
quizzes

Questionnaires

Group worksheet
and assessment

Interaction with
peers

Pre-class group
work

Fig. 9.2

Q&A with the
instructor

Review of group
worksheet and

comparing their [ pe 9.5

understanding |Three distinct phases for the flipped learning approach (Ghadiri et al., 2013)

Step 1. online outside-of-

the class

edX topical mini-lecture

videos

Flipped learning approach with Coursera (Dunn, 2015)

edX online textbook

edX problem sets
edX online lab experiments
SJSU virtual discussion board

Assessment handout for the

next class session

Step 2. in-class team-

based learning

Mental ramp-up period

In-class mini-review

lecture

Group quiz

Solution of group quiz
Individual quiz

Solution to the individual

quiz

Preview for next class

session

Step 3. after-class activities

Professor emails absent students

with class materials

Optional, friday, one-hour, F2F

walk-in session



https://link.springer.com/chapter/10.1007/978-981-15-4276-3_9

COUNCIL OF EUROPE

COUNCIL OF EUROPE Linguistic Integration of Adult Migrants (LIAM)

CONSEIL DE L'EUROPE

https://www.coe.int/en/web/lang-migrants/formal-non-formal-and-informal-learning

1.how can those responsible for organising
language courses for adult migrants ensure
that their learners have opportunities to use
the language outside the classroom and thus
benefit from informal/non-formal learning?
- arrange cultural visits and social

large numbers of
adult refugees

https://epale.ec.europa.eu/it/node/21165 www.coe.int/lang-migrants

activities that bring the learners into Why non-formal language learning can
informal contact with members of the host ~ be more effective for migrants
community. _ N .

- encourage learners to participate in social * identified three groups most likely to be excluded:
activities, or to arrange such activities women, older people and those with limited
specifically for their benefit. educational background, particularly those who are

illiterate in their first language.
2.if adult migrants who have learnt the
language of their host community
“naturalistically” are required to demonstrate
proficiency in that language in order to secure
a residence permit or citizenship, can their
informal/non-formal learning be recognised
without requiring them to take a test?

« Community-based and non-formal approaches,
such as learning through rhyme and singing, cookery
groups and one-to-one mentoring, befriending and
volunteering opportunities, tailored to their motivations
and needs, are likely to be more effective in engaging
and supporting this group acquire language.


https://www.coe.int/en/web/lang-migrants/formal-non-formal-and-informal-learning
https://epale.ec.europa.eu/it/node/21165

Orebro University. Sweden (Edt)
Viberg, Olga (2015). Design and Use of Mobile Technology in Distance Language

Education: Matching learning practices with technologies-in-practice.

Doctoral thesis. du.diva-portal.rg/smash/get/diva2:876615/FULLTEXTO1.pdf
http://kth.diva-portal.org/smash/record.jsf?pid=diva2%3A1149040&dswid=7106

"How can language learning practices occurring in informal learning environments be
effectively integrated with formal education through the use of mobile technology? ”

Van Marsenille, Anne (2015). Informal Language Learning: The Perspective of
Higher Education Students in Brussels. A Case Study. EdD thesis. The Open

University. http://oro.open.ac.uk/44823/ Brussels (i £ 3£ /%) Belgium (Lt F A)

Mixed methods were used to collect the data: questionnaires, interviews and self-reports to analyse
the informal learning process in more detail. The self-report was an adaptation of the ‘European
Language Portfolio’ (ELP) (Council of Europe 2009), which is a tool that links informal to formal
learning.

Recommendations based on the findings of this study suggest new methods and strategies for
language learning to students and that teachers should be aware of what students do, what motivates
them and how learners reflect upon the language learning process, in order to help them learn in
class and beyond.



http://oro.open.ac.uk/44823/
http://kth.diva-portal.org/smash/record.jsf?pid=diva2:1149040&dswid=7106

INFORMAL
LEARNING
ACTIVITIES

FACE-TO-
FACE

ACTIVITIES:
Travelling.
babvsittine.

I

Teacher

does not DIGITAL Teacher
value < ACTIVITIES: value face-
digital On the Internet to-fice

activities activities
Listening Watching Going Reading
to MUSIC FILMS and SERIES on SOCIAL NETWORKS B OCs

Figure 4.2: Main informal learning activities

Van Marsenille, Anne (2015). Informal Language Learning: The Perspective of Higher Education
Students in Brussels. A Case Study. EdD thesis. The Open University. http://oro.open.ac.uk/44823/ p.130
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http://elp.ecml.at/Understandingtheportfolio/tabid/2837/lanquage/en-GB/Default.aspx

EUROPEAN CENTRE FOI
MODERN LANGUAGE!

o~ '
Q ng ,I_/ 0_;“!_1‘.
] A .,f--'*‘ b
20K XU
CENTRE EUROPEEN POUN
LES LANGUES VIWANTE!

Using the European Language

PORTFOLIO

ELP Portfolios Teacher Training Understanding...

FAQs

Understanding... What is the European Language Portfolio?
What is a portfolio? The European Language Portfolio is a personal document that has three parts: m
How does it work? : )
Target groups A language passport A Ianguage biography A do;smr go to |
Here the language learner The biography helps the In this part of the ELP the
Why was the ELP . : .
A can summarise his/her learner to set learning learner can keep samples of ey
: linguistic and cultural targets, to record and reflect his/her work in the riends
Why use the ELP identity, language on language learning and on  language(s) he/she has

with your students?

qgualifications, experience of  intercultural experiences and learnt or is learning.
What are the

using different languages and regularly assess progress.

its?

benefits? contacts with different
Examples of cultures.
portfolios

El D \Vidane~

(Council of Europe 2009)


http://elp.ecml.at/Understandingtheportfolio/tabid/2837/language/en-GB/Default.aspx

https://www.youtube.com/watch?v=KquYBc11FPO

https://www.youtube.com/watch?v=UAehOcVfr3Y&feature=yo
utu.be


https://www.youtube.com/watch?v=KquYBc11FP0

Common European Framework of Reference (CEFR)

Al Al B1 B2 Cl1 C2
L] Listening | ez reciogmse fumliar words I can wnderstand phrases and the | 1 can understand the main poants of 1 can understand extended speech and 1 can wnderstand extended speech even 1 have no dif ety in understanding any
7 and very hasic phrses highest frequency vocabubary clear standard speech on familiar lectures and folbow even o e e whin it i3 not clearly structured and kimd af spoken language, whether live or
Iy
concerming mysell, my family related 1o ansas of most matiers regulardy encountered inwork, | of argument proveded tee wopic is when relatonships are only mplied broadesrt, even when delivened st f
D and immedaste concrete inunediste personal relevance sehoal, lesure, ee, | can understand resdonably familiar. | can understand and mol signalled explicaly. [ can native speed, provided | have some lime
E surpoundimgs when people speak {e.g. wery hagic personal and the main pomt of reany radio or TV mast TV mews and current aiffairs uniderstand televaion programmes and 1o et familiar wath the sccent.
alowly amd clearly. family informaton, shapping, proeramnes on curmenl alfairs or programmes. | can understand the filsees wthiout Lod mech effon.
R local area, employmeni). | can topics of personal or profiessisnal majority of il o sandard dialect.
5 caitch the main poin in ghort, mterest when the delivery s
T clear, simple messages and relatively show and olear.
announcemenls,
A Reading | can upiderstand familiar names, I can read very shoet, sinple I can understand texis thal consist 1 can read articles and repons concerned 1 can understand long and complex | cam read with ezse venaally all forms of
N words and very simple senbences, | fexis. [ ean find specafic, mainly of high frequency everyday or wilh contemporary problems in which Esciual and lierary Lexis, apprecialing the writen banguspe, includmg absiract,
for example on motboes and prediciable informatun in joberelaied languesge. | can understand | the writers adopt particular abisodes o dutmetions of style. | can undersiand srruciurally or lingusstseally comples texis
D pislers o in catalogues. samiple everyday material suchas | the desenption of events, feelings and viewpiints. | can understand specialised ameles and longer technical | swch & manuals, specialsed amicles and
| adverlisemenls, prspeciuses, wighes in peraonal kemers, canlermporary lilerany prose. inatrsctons, even when they &o not lierary works.
N menus and limetables and | can relate w0 my feld.
4 understand shon simple personal
(x listters.
Spoken | e interact n a simple way | can communeste in simple and | 1 can deal with most aituations hkely 1 can intersct with a degree of lemey | can express mysel§ Muently and | cantake part efforilessly um amy
Interaction provaded the other person is rouline Lxks requiring a simple o arise whalst travelling i an area and spontaneity that makes repulas spontanemely without muech obyvious conversation of discusgsion and have a
prepared 1o repeal of rephrase and direct exchamme of where the lnguspee is spoken. | can inleraction with nalive speakers quite searching fon expreasions. | can ube good farmbiarty with idiomatic
things at a glower rate of speech infoematsen an Camiliar wpics enler unprepared inio conversation on | podsible. | can take an active part in language Mexibly and effecively for expressions and colloguialisms, [ can
q and help me formulate Wit Pm and activitees. | can hamdbe very torics that are Familiar, af persoisal didcusason m familiar contexis, sl and profissional purpoues, | cain express mysell Meently and convey fiser
trying bo sy, |can ask and shon social exchanges, even mnberest or pertinent b everyiay life acopuntmg for and susiaiming my views. formulaie idexs and opimions with shasdis of meaning precisely. [F | do have
P answer sumple guesiions i aras thaugh | can't wsually mderstand | je.g. family, hobbees, work, travel and precasion and relate my contribulion a problem | can beckirack and restnsctare
E of mmediate need 0r on very enough o keep the conversation cierrent evenmls ). akilfuslly po those of other speakers. argamd the diffbculty so smoothly that
farmliar Topacs, Ig,l.li.l.'lg m}ﬁelr'. oither i'u-.-|.'|p|r are mu}'mburrﬂfi!_
A
K Spoken 1 e wse simple phrases and | can e a deries of phrages and I can conmect phrases m a ample way 1 can present lear, detasled desenptions | can present eleas, detaled | can present a clear, smoothly-flowing
1 Producticn senlences 0 deseribe where | ive | sentences w describe in simple m onder o deseribe experences and o @ wide range of subjects related wmy | descrptions of complex subjecis description or argument in a style
L and puﬁpll: | kmovw, lerms my Eamilg.- and aither evenls, r!'lyd.l:umm, hupuﬂ and field of interest. | can nph.lrla irﬂL'gra[inE sub-themes, |]-u'n.r||3;|'r|rl|g, approprale 1o the context and wath an
N people, living conditions, my ambitions. | can briefly give reasons viewpoinl 06 & topical issue giving the particular podnts and rounding of T with effective logical structure which belps the
G educational background and my amd explanation for opinmie and advantages snd disadvantagess of vanous | &0 appropeele o lusion, recipenl 1o aolce and pemember
presend or mos recent job. plans. | can narrate a story o relate the | oplons. significant points.
plot of a book or film and desenbe oy
reachions.
W | Writing 1 can wrnlz & short, simple 1 can write short, simple notes I can wrile simple connected 121 on 1 can wrte clear, detailed text on a wide 1 can express mysell in clear, well- 1 can write ¢lear, smoathly-Tlowing 1ext in
postcand, for example sending and messxpes relaling o manlers topics which are familiar or of range of subjects relsted o my inleresis. | structured 1ext, expressing points of an appropraate Ayle. | can write complex
R hilday greetimes. | can fill in in areas of immediate neads, | personal mierest. | can winie personal 1 can wrile an essay of reporl, passmg on | veew 3t some bength. | can write about letters, repors or articles which present a
1 forms with personal detaals, for cam wrile 3 very simple personal leibers desenbang experiences and mformaiion or giving reasons o sepport. | complex subgects i a better, an essay or | cage with an effective logscal struseiure
example entering my e, letier, for example thanking LHPLESEIins. of or agamsl @ pariscwlar point of view. | a report, underlining what | consider to which helps the pecipsent 1o nolice and
T natiomality and address on a hotel | someone for something. can wrile letters highlighting the b the salient s [ ean sebact style remember dignificant pomnts, | can writie
| regiatrabon form personal significance of events and appropoale 1o the reader in mand. sumrnaries and reviews of profiesssional or
- EXpErences, literary waorks.
N
G

https://www.rug.nl/language-centre/about-us/mission-vision/cefr?lang=en



https://www.rug.nl/language-centre/about-us/mission-vision/cefr?lang=en

i

7] 2
@ ‘

-—

L

4 =

2
=

3 C1
a

[

a

=

et = <)
=

@l

-

=

T

o B1
@

-

=

. A2
@

Lo

| =

=

wy

©

e

Pl o 1:27/255

What is the CEFR?
https://www.youtube.com/watch?v=UAehOcVfr3Y&feature=youtu.be
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https://linquafolio.uoregon.edu/site/about

LinguaFoIio Contact  Sign Up

Online

Home / About

About LinguaFolio Online |

LinguaFolio Online is an online language learning portfolio tha@tes autonomous learning through formative assess@

LinguaFolio Online is organized around the NCSSFL-ACTFL Can-Do Statements (2015 NCSSFL-ACTFL Can-Do Statements,2017 NCSSF
ACTFL Can-Do Statements for Interpretive Communication, 2017 NCSSFL-ACTFL Can-Do Statements for Interpersonal Communicatio
and 2017 NCSSFL-ACTFL Can-Do Statements for Presentational Communication). LinguaFolio Online supports articulation by providir
a clear and commonly accepted description of language proficiency based on the ACTFL Proficiency Guidelines.

Learners can set goals based on the Can-Do Statements, track their progress toward accomplishing the statements, and upload worl
samples to showcase their abilities. Learners are enabled to truly understand the differing levels of language proficiency through
examining and practicing the language functions embodied by the Can-Do Statements. They can create evidence to include in their
portfolios on a regular basis to showcase their work, which helps them see how they are bujlding the capacity to use the target
language. Learners have a clear voice ikd@@iloring their learning experiences to their own needs, wants, and interests. —>



https://linguafolio.uoregon.edu/site/about

https://linquafolio.uoregon.edu/site/about

Lingua Folio Contact  Sign Up
Online

LinguaFolio Online helps schools and programs:

e Setlong-term goals for learners that are articulated through the entirety of a language program

¢ Facilitate articulation and alignment among language programs and levels based on a clear and commonly accepted description of proficiency
» Valorize heritage language learning as well as the learning of multiple languages

e Refine instruction and develop programs based on the strengths, needs, and interests of learners

Getting the most out of LinguaFolio and LinguaFolio Online

LinguaFolio Online is most effective when it is woven into the fabric of the language learning curriculum. When planning to use LinguaFolio Online, educators should
engage in intentional and articulated backwards design using the NCSSFL-ACTFL Can-Do Statements (2015 NCSSFL-ACTFL Can-Do Statements, 2017 NCSSFL-ACTFL
Can-Do Statements for Interpretive Communication, 2017 NCSSFL-ACTFL Can-Do Statements for Interpersonal Communication, and 2017 NCSSFL-ACTFL Can-Do
Statements for Presentational Communication) as learning targets. These learning targets should be well-communicated with learners and provide inspiration for
classroom learning activities so that the classroom is proficiency-based.

To help facilitate this approach, we encourage teachers to download our welcome packet. The welcome packet includes a unit planner and provides examples of how to
integrate LinguaFolio Online into popular curricular approaches.

The Center for Applied Second Language Studies at the University of Oregon des; ' i0 Online in partnership with the National Council of State Supervisors
for Languages (NCSSFL) based on LinguaFolio®, which is derived from the(turopean Language Portfolio.
The STARTALK Program administered by the National Foreign Language Center at the University of Maryland and the U.S. Department of Education Title VI, under grant

#P229A140004, support development of LinguaFolio Online. Contents do not necessarily represent the policy of the U.S. Department of Education nor imply
endorsement by the federal government.



https://linguafolio.uoregon.edu/site/about
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Additionally, LinguaFolio Online and the free mobile application LFO to Go facilitate language learning outside of the classroom.
Learners can easily capture evidence when and where they use it - in local stores, in restaurants, or online. Each subscription allows

learners to work on their portfolio for an entire year. In this way, LinguaFolio Online facilitates buy-in that|learning is a lifelong,
ubiquitous process.

LinguaFolio Online helps learners:

e Set personal learning goals and articulate a plan to achieve them

e Engage in authentic language use

-| Document language learning experiences both within and outside of the classroom
o [bvaluate and describe their language proficiencies

e |dentify and use learning strategies

LinguaFolio Online helps teachers:

e Provide guidance for learners in setting goals

Differentiate student learning goals and experiences based on the language abilities of individual learners
Guide students in self-reflection and self-assessment

Engage in prompt, holistic feedback to learners based on the evidence that they collect

Reflect on and refine learning experiences created for the classroom



https://linguafolio.uoregon.edu/site/about

Informal Language Learning and Self-Instruction: The Learning Ecosystem of Learners of Macedonian, by Biljana
Belamari¢ Wilsey, http://www.ncolctl.org/files/Teaching-informal-Langauge.pdf

SEARCHING FOR BRIDGES BETWEEN FORMAL AND INFORMAL LANGUAGE EDUCATION by Pavel Brebera and
Jitka Hlouskova, https://files.eric.ed.gov/fulltext/ED542829.pdf

ENHANCING INFORMAL LANGUAGE LEARNING WITH MOBILE TECHNOLOGY - DOES IT WORK? By Hayo
Reinders and Min Young Cho: http://www.innovationinteaching.org/articles/article%20-%202011%20-
%20Reinders%20and%20Cho0%20-%20encouraging%20informal%20language %20learning.pdf

TOWARDS A THEORETICAL FRAMEWORK FOR INFORMAL LANGUAGE LEARNING VIA INTERACTIVE
TELEVISION, by Lyn Pemberton, Sanaz Fallahkhair,
https://pdfs.semanticscholar.org/829b/ed8e7975181b3735de4cde1ec48eade4921f.pdf

Combining formal and non-formal foreign language learning: first insights into a German-Spanish experiment at university
level Eva Vetter, https://dspace.cuni.cz/bitstream/handle/20.500.11956/97041/1374078 eva vetter 39-
50.pdf?sequence=1&isAllowed=y

Mobile blogs in language learning: making the most of informal and situated learning opportunities, by Anna Comas-
Quinn, Raquel Mardomingo, and Chris Valentine, https://doi.org/10.1017/S0958344009000032

Chen, X.-B. (2013). Tablets for informal language learning: Student usage and attitudes. Language Learning &
Technology, 17(1), 20-36. http://dx.doi.org/10125/24503

Sadoux, M. (2017). Harnessing the power of informal learning: using WeChat, the semi-synchronous group chat, to
enhance spoken fluency in Chinese learners. In K. Borthwick, L. Bradley & S. Thouésny (Eds), CALL in a climate of
change: adapting to turbulent global conditions — short papers from EUROCALL 2017 (pp. 265-270). Research-
publishing.net. https://doi.org/10.14705/rpnet.2017.eurocall2017.724

Taher Bahrani, Tam Shu Sim, Marziyeh Nekoueizadeh (2014). Second Language Acquisition in Informal Setting. Theory
and Practice in Language Studies, 4(8), 1714-1723, www.academypublication.com/issues/past/tpls/vol04/08/26.pdf
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The Online Informal Learning of
English

Sockett, G. (2013). Understanding the online informal
learning of English as a complex dynamic system: An
emic approach. ReCALL, 25(1), 48-62.
doi:10.1017/S5095834401200033X

https://www.cambridge.org/core/journals/recall/article/understanding-the-online-informal-learning-of-english-

as-a-complex-dynamic-system-an-emic-approach/03D636FFA6A6CO07EQ05F402D418167F23

Sockett, G. & Toffoli, D. (2012). Beyond learner
autonomy: A dynamic systems view of the informal
learning of English in virtual online communities,
Procedia - Social and Behavioral Sciences, 34, 212-

215

https://doi.org/10.1016/j.sbspro.2012.02.042

https://www.amazon.com/Informal-Learning-Language-Teaching-Environments-

ebook/dp/BO002AC62E

Geoffrey Sockett is Associate Professor of Applied Linguistics
at Paris Descartes University in France

GEOFFREY SOCKETT
(2014)

The Online Informal

Learning of English

https://www.palgrave.com/us/book/9781137414878



https://www.amazon.com/Informal-Learning-Language-Teaching-Environments-ebook/dp/B00O2AC62E
https://www.palgrave.com/us/book/9781137414878
https://www.cambridge.org/core/journals/recall/article/understanding-the-online-informal-learning-of-english-as-a-complex-dynamic-system-an-emic-approach/03D636FFA6A6C07E05F402D418167F23
https://doi.org/10.1016/j.sbspro.2012.02.042

Nunan, D., & Richards, J. C. (Eds.). (2015). Language learning beyond the classroom. New York, NY: Routledge.
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Chun Lai, Xiao Hu & Boning Lyu (2018) Understanding the nature of learners’
, Computer Assisted Language Learning, 31:1-2, 114-143, DOI:
10.1080/09588221.2017.1391293

(1) What distinct types of out-of-class technology-facilitated learning experiences did learners
engage in? and (2) What factors influenced learners’ engagement in different types of learning
experiences?

Three distinct types of out-of-class language learning
experiences with technology:

Participants: technological experiences,
* 21 Hong Kong college primarily to enhance and expand their knowledge of vocabulary and

students studying rammar in the target language
French, Spanish, g J JHage.

Phase |: interview study

German, Japanese and | | (2) and technological

. Q;/Ellce.ss than 1 year experiences,
25% for 1-2 years, 36% access resources in the_ target Iangu_agg for dail_y life neeqls, su_ch_ as
for 2-4 years, 10% more entertainment or obtaining and sharing information useful in their life.
than 4 years (3) technological experiences.

« 57% self-rated as
beginning level, 10%
rated as advanced level

to troubleshoot language problems; daily-life communication and social
exchange
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Phase II: Survey study

Participants:

* 439 undergraduate
students (207
Hong Kong, 232
from U.S.) learning
various languages
towards the end of
2014-15 .

* 30% less than 1
year, 22% for 1-2
years, 24% for 2-4
years, 24% more
than 4 years

« 52% self-rated as
beginning level,
6% rated as
advanced level

Fmdmgs

Reported positively on their engagement in instruction-oriented technological
experiences (M = 4.23; SD = 0.94) and entertainment- and information-oriented
technological experiences (M = 4.05; SD = 0.98). However, the mean rating for their
engagement in social-oriented technological experiences was below 4, with the
greatest learner variation (M = 3.60; SD = 1.22).

* performance expectancy was a significant positive predictor of instruction-oriented
technological experiences.

* l|earners’ engagement in entertainment- and information-oriented
technological experiences was influenced by both their perceptions of the
usefulness of the experiences and the ease of the experiences.

» the participants reported that their engagement in the social-oriented
experiences were influenced by a myriad of sociocultural factors other than
technological issues.

Reported more positive perceptions of the value of technologies for language
learning but less positive perceptions of the ease of locating and using technological
resources.

positive about the support received from teachers in using technologies for
language learning but less positive about the support received from peers. (M= 4.37
vs 3.93).
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Figure 1. Technological experience from learner perspective.
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Language proficiency was found to exert little influence on the three types of technological

experiences.

e Expanding vocabulary and grammatical knowledge was a common concern to learners at all levels of
language proficiency

« Using target language resources for personal interest such as listening to online music and

watching online videos or movies were common out-of-class activities for language learners

notwithstanding their proficiency levels.

for all learners, the stronger they perceived the usefulness of instruction-oriented
technological experiences, the more likely they were to engage in such experiences,

enhancing learners’ abilities to utilize the language learning affordances of such experience is
particularly important for learners of lower-proficiency levels

The same technology, with its various functions and resources, was found to afford
different types of learning experiences: for example, Facebook was utilized in both
instruction-oriented technological experiences and entertainment- and information-
oriented experiences, and its use in social-oriented technological experiences inclined
more towards eliciting help in troubleshooting homework problems than for authentic
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« Research should explore how technology can be designed and used in formal learning contexts in
ways that could facilitate learners’ autonomous use of technology in informal learning contexts.

» Likewise, it is also critical to investigate how to actively utilize learners’ technology-mediated

autonomous learning in informal learning contexts to enhance learner autonomy in formal
contexts.

« Stimulating and sustaining a cycle of technology and autonomy in both formal and informal learning
contexts is a much needed and promising direction to explore in future research and development.
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